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CHAPTER I 
STATEMENT OF PROBLEM 
Introduction.--The writer first began his study 
of the problem with the idea of studying what factors in 
the program or personal life of the student most influ-
enced his adjustment once he is paroled from the Walter 
E. Fernald School, State School for the mentally retarded. 
However, it soon became evident that such a study would 
require detailed reading of every record of every student 
in the school. Thi.s number was in the thousands. It also 
required a standard with which to measure "adjustment." 
This soon proved to be an impossible task, both from the 
point of view of time and the ability of the writer. 
The writer, therefore, altered his goal somewhat 
and made a study of the placement and parole problems of 
the mentally retarded students at the school. 
The Walter E. Fernald School has about 2100 stu-
dents, sixty per cent of whom are male, and the other 
forty per cent, female.. Of this amount, 16.87 per cent 
are classified as idiots, 45.98 per cent as imbeciles, 
and 37.15 per cent as morons. 
There are twenty-one living units to house.this 
group. There are twelve male units and nine female units. 
j 
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The number of students that sleep in each unit varies 
according to the mental and physical condition of the 
individuals housed in these units. 
The school program is divided into three major 
categories, which are as follows: 
1/ The academic school 
gj Industrial training 
2/ Farm program 
The academic school serves all individuals who are capable 
of absorbing a somewhat formal type of education. The 
industrial training program trains others for carpentry, 
barbering, shoe repairing, painting, etc. Needless to 
say, or course, these activities are on a very simple 
level. The :farm program gives opportunity for training 
where many of those who are paroled or who are discharged 
will eventually find thems.elv.$s. Th.e farm and industrial 
programs not only serve as a means of training, but also 
help to make the school fairly self-sufficient. In this 
way, the cost of operation is cut down, and it also af-
fords training for those able to absorb it. 
SETTING OF THE PROBLEM 
fun! interest developed.--The writer first became 
interested in the problem of the mentally retarded when 
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in 1945, as a student at Boston University Summer School, 
he had the op~ortunity to work in a private school for 
the mentally retarded. The group consisted, in the main, 
of imbeciles and morons. Here the writer served in the 
capacity of group worker and teacher to seventeen re-
tarded boys and girls. 
One of the girls, aged 6, had not yet learned how 
to talk. The director of the school, who also served 
as a teacher, had given the situation a good deal of 
time. Here the writer first came in contact with remedial 
work with the mentally retarded. The writer was most 
particularly interested in the problem of speech and the 
methods used in the education of the mentally retarded. 
The following summer, the writer again returned to work 
in this same school and was pleasantly surprised to hear 
this same six-year-old girl carry on a simple conversa-
tion. Being very much impressed with what could be done 
with the mentally retarded on an educational level, but 
somewhat concerned with the vocational possibilities, the 
writer obtained some literature on vocational opportuni-
ties for the mentally retarded and found that they were 
rather limited. 
After graduation from college, the writer obtained 
a position as housefather in the Study Home of the Jewish 
Family and Children's Service of Boston. In this posi-
tion, he lived with many children. One child in particu-
lar had a very difficult time in making an adjustment. 
Psychological examination indicated that the Home was 
dealing with a boy who was functioning on a low moronic 
level. Limited in his intellectual abilities, he ob-
tained a forced leadership by use of a pair.of fists. 
In order to correct the situation, plans were made for 
educational readjustment so that he received certain 
satisfaction from school, and did not need to fight 
everyone with whom he came in contact in order to achieve 
status. 
We began, first, by making the necessary educa-
tional adjustments so that in this area frustration was 
kept at a minimum. His aggression, which he formerly had 
for the other children, soon ceased, and he was taught 
how to get along with people his own age. After several 
months, it soon became evident that we were creating an 
artificial environment for this fellow. Plans were made 
so that he could live with his grandparents who owned a 
farm in Maine. Here he made a good adjustment and with 
good guidance was able to become a useful member of 
society rather than a potential delinquent. 
It was at this point that the writer first saw 
evidence of the effect of placement on the adjustment 
of the mentally retarded. 
JUSTIFICATION OF PROBLEM 
The value of this thesis is really two-fold. The 
writer has learned to define his subject, set up a goal, 
and learned to achieve this goal by developing his re-
sources, schedule, and the reading of material relating 
to a subject matter. Secondly, through the very process 
of obtaining material, the writer feels that he has 
gained an understanding of the problem at hand. 
The writer, therefore, feels that he has gained 
a greater understanding of the problem; a problem which, 
incidentally, has been a great interest. The writer 
has met and talked with authorities in the field of 
mental retardation, participated in seminars at the State 
School for mentally retarded individuals, and had a chance 
to see first hand the problems involved in the training 
of the mentally retarded. 
Research has indicated that two per cent of our 
total population are below average in intelligence, so 
much so that they are classified as "mentally retarded." 
This means that over three million people in this country 
alone fall within this classification. Some one hundred 
thousand persons live within the confines of state-
sponsored schools. The remainder live in the same society 
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as do the writer and reacer of this paper. The training 
and education given to both these groups will most cer-
tainly affect our lives as well as theirs. 
All of us, whether it is to our liking or not, 
are part of this problem. It most certainly is a problem 
for those in the field of education. 
PROCEDURE OF STUDY 
The necessary data for this study may be placed 
into three categories: 
1/ Reading of literature in the field of 
mental retardation. 
gj Personal interviews of staff members 
at the Walter E. Fernald School. 
2/ Reading of records of students at the 
Walter E. Fernald School. 
The writer obtained several books on the subject 
of the education and training of the mentally retarded 
individuals. After reading these books, an appointment 
was made to discuss the problem with Dr. Malcolm J. 
Farrell, Superintendent of the Walter E. Fernald School. 
After discussing the problem, Dr. Farrell then referred 
the writer to Miss Geggenheimer, Head of the Social Ser-
vice Department, who served as a consultant on all prob-
G 
lema that occurred in the process of obtaining necessary 
data and information needed for this study. After sev-
eral interviews with Miss Geggenheimer and other staff 
members, arrangements were made for the writer to have 
access to all the social science and school records. 
The writer began by first reading five records 
in order to understand the material that is incorporated 
in the records, as well as to see what information these 
records would make available in the light of the proposed 
study. Upon completion of the reading of these five 
records, a trial schedule was formulated; five more re-
cords were read and a schedule for each record completed. 
It became evident that to adequately complete each sched-
ule by completely reading and studying the records would 
be a task that would require much more time than the 
writer could allocate to this phase of the study. The 
schedule was, therefore, revised and structured so that 
the information needed could be made more easily access-
ible. It was also evident that it would be an impossible 
task to read all of the records, which numbered over 
two thousand. The writer, therefore, read only those 
records of the male students on parole at the time of 
this study. There were twenty-eight male students on-: 
parole at this time. As each record was read, the es-
sential information was recorded, and upon completion of 
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the twenty-eight schedules, the material was then tabula-
ted. The results of this tabulation may be seen in 
Chapter IV. 
CHAPTER II 
HISTORY AND CLASSIFICATION OF THE MENTALLY RETARDED 
~ brief history of 1n2 treatment of the feeble-
minded in Maesachusetts.--In 1800, Jean Marie Gaspard 
Itard, who was then connected with the National Insti-
tution.for the Deaf and Dumb of Paris, came upon a boy 
in the Forest of Aveyron. Itard, believing this boy to 
be a savage, undertook to educate and train this young-
ster. After five years of effort, Itard became convinced 
that this 'savage of Aveyron' was an idiot and gave up 
his efforts to educate him. 
In the year 1818, several idiot children were 
accepted for treatment and instruction at the American 
Asylum for the Deaf and Dumb at Hartford, Connecticut. 
It was soon noted that there was some degree of improve-
ment in their speech as well as in their physical condi-
tion. Meanwhile, in Europe, several schools were at-
tempting treatment and education of a limited number of 
feebleminded students, but the progress was very slow. 
Among those attempting the education of the feebleminded 
was one Dr. Seguin, a pupil of Itard. Dr. Seguin opened 
a private school under the name of the "Hospice de 
Incurables." Here Dr. Seguin had a good deal of success, 
and the Academy of Science of Paris officially gave recog-
nition to his successful methods and encouraged his work. 
He continued his private school until the Revolution of 
1848, but was then forced to close the school. Dr. 
Seguin then came to America, where he was welcomed. He 
was instrumental in the establishing of several schools 
in various states. In 1846 Dr. Seguin published his 
famous uTreatise on Idiocy", which is still considered 
to be a standard text on the treatment of the feeble-
minded. 
In 1848, at the instigation of Samuel G. Howe, 
the Massachusetts State Legislature appropriated sur-
ficient funds for the first school in the United States 
:f'or the treatment and care of idiots. Samuel Howe was 
placed in charge of this school and ran it along with 
the Perkins Institution :f'or the Blind, of which he was 
then director. In 1851, it became the Massachusetts 
School for Idiotic and Feebleminded Youth. Subsequent-
ly, New York established a similar school in 1851; 
Pennsylvania, in 1852; and Ohio, in 1857. Dr. Seguin, 
who came to America in 1850, at the invitation of Howe, 
helped to establish these schools. 
In 1874, twenty-six years after this work began 
in America, seven states had made provisions for the in-
stitutionalization for the mentally retarded, and had 
/" 
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over one thousand children in care. In all cases, the 
establishment of these schools began as an experimental 
project. It must be remembered that at this time very 
little was known about the cause, and therefore, the 
training of the feebleminded. The type of training they 
were to receive was at first purely on an experimental 
basis. After years of research, however, specific pro-
grams were planned for the various grades of intellectual 
development. 
It was first believed that no person should re-
ceive permanent custodial care, but that once their per-
iod of training and education was completed, they were 
to be returned home. This, of course, indicated that 
only the higher-grade person could be accepted for such 
educational training. However, because of the demand 
upon these institutions, it soon became apparent that 
many of the pupils would never be able to take their 
place in society, thus creating the problem of permanent 
custodial care. 
At the close of the year 1892 there were nineteen 
public institutions on the care and treatment of the 
feebleminded throughout the country. According to the 
U. S. census, at this time there were 95,571 admitted 
feebleminded persons in the country. How many more there 
were is not known because of the reluctance on the part 
of the parents to admit this condition in their children. 
In 1887, Walter E. Fernald, M.D., was elected 
by the trustees of the State School to be the first 
resident superintendent of the school now bearing his 
name. At this time the school was located in South 
Boston. Dr. Fernald held this position until his death, 
thirty-seven years later, in 1924. During his administra-
tion, the school was moved to its nresent site in Waltham, 
Massachusetts. In 1891 Dr. Fernald established a free 
weekly out-patient department, where thousands of indi-
viduals have been examined and are still being seen on 
Wednesday mornings. This was the start of community 
clinics and special classes within the public school 
system as we know it today. Dr. Fernald also first 
differentiated between the defective delinquent who was 
feebleminded and the non-defective delinquent. Dr. 
Fernald was the first to sponsor a law providing for 
separate care for the defective delinquent. 
By 1917 institutional care for the mentally re-
tarded was provided in all but four states. Between 
1890 and the ~resent, the number of persons cared for 
in these state-sponsored schools climbed from four 
thousand to well over one hundred thousand. This increase 
is due in part to the increase in population and greater 
facilities, as well as recognition of the problem by 
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society. This recognition on the part of society for the 
existing problem was brought about by the discovery 
that no amount of training could benefit the lower 
grades of the mentally retarded to the point of self-
sufficiency. The research by Goddard and Davenport 
showing the importance of hereditary factors made it 
advisable to prevent or discourage marriage and propa-
~ation within this group. 
The introduction of the Binet-Simon Scale of 
intelligence into America began a new era. Dr. Fernald 
stated that the theory and practice of mental testing 
and the discovery and concept of mental age did more 
to explain feeblemindedness, to simplify its diagnosis, 
and to furnish accurate data for training and education 
than all the previous study and research from the time 
of Seguin. 
In 1906, for the first time, a research program 
to study the problem of mental deficiency was established 
at the Training School at Vineland, New Jersey. This 
first research project established a pattern to be follow-
ed by other state schools. 
) ' 
Classirication of the mentally retarded.--Nearly 
all cases of mental retardation can be classified in two 
general types: 
!/ Congenital - Often hereditary and due 
to the developmental defects originating 
early in pregnancy. 
?J Acquired - Occurring rrom a disease or 
injury during the last state of the 
pregnancy or in early childhood. 
In the first instance we have a badly developed 
brain structure, while in the latter instance a brain 
damage due to disease or external factors. It has been 
generally found that in those cases in which brain 
damage has occurred, training and education of the in-
dividual is much more difficult. 
Feebleminded persons can be classified in several 
ways. There is a medical classification which includes 
the various types of the feebleminded due to medical 
abnormalities, such as mongolism, epileptic, cerebral 
spastics, and so many more that we are not concerned 
with in this paper. This group is treated primarily 
as medical problems and require an entirely different 
type of educational and medical program. 
We concern ourselves with the education and 
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training of the idiot, imbecile and moron. It would be 
well then, at this point, for us to stop and consider 
some of the features and characteristics possessed by 
this group. 
Idiot: He is the least developed in terms of 
intellectual capacity and ability to learn. His I. Q. 
as measured by 1917 Binet Scale falls under twenty. 
Mobility patterns range from overactivity to extreme 
limitation of movement. A. number of idiots learn to 
work, but this they do rather clumsily. Posture is 
poor and muscular co-ordination is at a very low level. 
In terms of speech development, their vocabulary is 
extremely limited, and they can seldom master more than 
fifty to one hundred words. Little research has been 
conducted on sensory responses, but indications are that 
unevenness of response is common among this group. The 
ability for long-sustained attention is lagging and 
varies from individual to individual, as well as within 
the same individual. Some are able to recognize those 
with whom they live, and others do not seem able to do 
so. His ability to care for himself is somewhat on the 
same level as a two- or three-year-old child. His emo-
tions, response to stimuli, and sense of judgment com-
pare favorably to a two- or three-year-old child. The 
idiot, of course, requires custodial care throughout 
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his life. 
Imbecile: The imbecile is somewhat less re-
tarded_ in development than the idiot and is also much 
more aware of his environment than the idiot. His abil-
ity to attend to his personal wants are evident. He can 
be taught simple tasks, both because of his greater 
motor control and potential learning ability. He learns 
to talk, retains simple directions, and can carry out 
simnle tasks. He can mop a floor, work in a garden, 
and with close supervision can be somewhat useful. His 
I. Q. ranges from twenty to fifty on 1917 Binet Scale. 
He has the social intelligence of a child from three 
to seven years old. Like the idiot, he must remain in 
a controlled custodial setting, occasionally reaching 
some degree of successful adjustment in society outside 
of a controlled setting. 
Moron: This individual is the most important of 
mentally retarded, both because of his higher intellec-
tual achievements and his lack of judgment, which so 
often places him in a precarious situation outside of 
custodial care. His I. Q. range on 1917 Binet Scale is 
from fifty to seventy, and he has the capacity of a child 
ranging in age from seven to ten years. It is primarily 
from this group that we find our prostitutes and petty 
thieves. He is able to attend school, but upon reaching 
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the fourth grade usually fails and either drops out or 
remains in special classes until removed. In the main, 
those who are given adequate guidance are able to assume 
some social responsibilities. Those who obtain employ-
ment find their greatest success and least frustration 
at a job requiring few opportunities for judgment, and 
close supervision. For those who are institutionalized, 
they stand the greatest chance for benefiting from the 
school program. 
CHAPTER III 
PROCESS OF ADMISSION AliD PAROLE 
Admission.--Before a student is admitted to the 
school, he must be seen by the Out Patient Clinic. This 
Clinic, which is diagnostic in nature, meets every Wed-
nesday morning. At this time, the patient and parent, 
or whoever assumes responsibility for bringing the patient ·' 
to the Clinic, is seen by various members of the staff. 
These include the physician, social worker, teacher and 
psychologist. Before coming to the Clinic, however, an 
appointment must be made in advance. In this way, an 
adequate amount of time is allocated to each patient. 
Any school, hospital, clinic, or social agency may re-
quest help regarding a client or patient, even if appli-
cation is not being made for admission to the school; 
in other words, the Clinic serves as a resource for other 
child guidance centers. The child does not have to be 
suspected. of being feebleminded to be seen at this clinic. 
A ten-point scale was developed by Dr. Walter 
E. Fernald, after whom the school was named. This is 
known as the "Ten-Point Scale Examination" to determine 
the presence of the feeblemindedness. One cannot always 
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determine the presence of feeblemindedness by the giving 
of an intelligence test. Therefore, Dr. Fernald felt 
that examination in other areas of the patient's person-
ality was indicated. The ten areas of examination are 
as follows: 
1/ Physical Examination 
gj Family History 
2/ Personal and Developmental History 
i/ History of School Progress 
5/ Examination in School Work 
2/ Practical Knowledge 
1/ Economic Efficiency 
§/ Social History and Reactions 
2/ Social Reactions 
lQ/ Psychological Tests 
The physician assumes responsibility for the 
physical examination, practical knowledge, and personal 
and developmental history if the parent brings the child 
to the Clinic. The social worker assumes responsibility 
for family history, history of school progress, economic 
efficiency, social history and reactions, social reactions 
and personal and developmental history if someone other 
than the parent brings the child to the Clinic. The 
teacher assumes the responsibility for examination in 
school work, and the psychologist assumes responsibility 
for psychological testing. Every child is given the 
Stanford-Einet, 1916 Revision, plus any other tests that 
the psychologist feels is indicated. There are standard 
forms, which are included in the Appendix, which are 
used as a guide in obtaining the above information. Fol-
lowing the obtaining of this information, it is assimila-
ted into a general report, which is then read at a staff 
meeting the same afternoon. This staff meeting is at-
tended by the various members of the professional staff, 
and a plan is then proposed regarding a future plan for 
the individual in question. Anywhere from five to ten 
cases may be seen on a typical clinic day. Once a plan 
has been determined, the school then participates in 
whatever way possible in the carrying out of this plan. 
If the individual is to be admitted to the school, 
he is put on the waiting list, and his parents or 
guardian are notified of this. Once the individual is 
admitted to the school, a plan is worked out which will 
give him the best opportunity to develop socially, vo-
cationally or academically. He or she is placed in a 
dormitory with patients as close to himself in intelli-
gence and social development as is possible. This dormi-
tory is under the supervision of a doctor. Here the 
patient's progress is noted, and plans are made for his 
future adjustment. These plans include educational 
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planning, vocational planning, psychological treatment 
if indicated, physical care, and whatever else might be 
deemed advisable. 
The above process is applied when voluntary ad-
mission or request for admission is made by either parent 
or guardian. 
Section 47, Chapter 123, of the State Laws re-
garding Mental Defectives states: 
"Voluntary Admission of Certain Feebleminded 
Persons.-.-The superintendent of any of the 
state schools mentioned in Sections 45 and 
46 may, at his discretion, receive any 
feebleminded person from any part of the 
Commonwealth upon application being made 
therefore by the parent or guardian of such 
person, which application shall be accom-
panied by the certificate of a physician, 
qualified as provided in Section 53, that 
such person is deficient in mental ability, 
and that in the opinion of the physician he 
is a fit subject for said school. The phy-
sician who makes the said certificate shall 
have examined the alleged feebleminded per-
son within ten days of his signing and making 
oath to the certificate. Such papers shall 
be void if such person shall not be received 
at the school within sixty days from the 
date of the signing of the medical certifi-
cate. The superintendent of any of said 
schools may also, at his discretion, receive 
any person from any part of the Commonwealth 
upon the written request of his parent or 
legal guardian, and may detain him for obser-
vation for a period not exceeding thirty days, 
to determine whether he is feebleminded." 
In case of commitment by judge, the following 
authority is given to him by Section 66, Chapter 123, 
of the State Laws regarding Mental Defectives, which 
( " 
states as follows: 
"Commitment to Schools for the Feebleminded 
Regulated.--Any judge of probate, within his 
county, upon written application, if he finds 
that a person residing or being within said 
county is a proper subject for the Walter E. 
Fernald State School, the Belchertown State 
School, or the Wrentham State School, may 
commit him thereto by an order of commitment, 
directed to the superintend.ent thereof, made 
in accordance with Section 53 by a physician, 
qualified as therein provided that such per-
son is a proper subject for said school, and 
all provisions of said section shall apply 
to such certificate, except that the physi-
cian's examination of the alleged feebleminded 
person shall have occurred within ten days of 
the signing and making oath to the certificate, 
which shall bear date not more than twenty 
days prior to the commitment of such person. 
The order of commitment shall also direct the 
sheriff, deputy sheriff, constable, police of-
ficer, or other person to apprehend and convey 
the said person to the school to which he has 
been committed. Such order shall be void if 
such person shall not be received at the school 
named therein within sixty days after the date 
of such order. Unless the person sought to be 
committed is present at the time of the hear-
ing, or the application is made by some one 
legally entitled to his custody, notice of the 
application and of the time and place of hear-
ing shall be given to the person sought to be 
committed, and. the order of commitment shall 
state what notice was given or the finding of 
facts which made notice unnecessary, and shall 
authorize custody of the person until he shall 
be discharged by order of a court or otherwise 
in accordance with Law. 
"If a feebleminded person is committed to such 
a school, the department shall thereafter have 
power, whenever advisable, to transfer him to 
the custody or supervision of the department; 
and thereafter the provisions of Section 66 A, 
relative to removal, temporary release and 
discharge of feebleminded persons, shall apply 
to such person." 
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Factors to be considered in parole and placement.--
There are many factors to be considered in the placement 
of a child or adult for parole. Many of these factors 
are very much the same as would be considered in the 
placement of normal children in a foster home. It would 
be well to consider these factors in order to further 
understand the need for adequate stuo.y and preparation 
on the part of the social service staff before parole 
placement is made. 
In the placement of normal chilo.ren, we first 
explore the situation to see if the child has a 'home' 
with his etm family before taking him out of his family 
setting. To remove a child from his family is a very 
serious, and oftentimes a traumatic, experience. It is 
for this reason that separation from one's own home is 
avoided as frequently as possible. This principle is 
applicable also to the placement of the mentally retarded 
individual. If, however, the family is unable to accept 
the parolee when he is ready for placement, then a foster 
home is the next best solution. 
When it is felt that a foster-home placement is 
indicated, we must make a thorough study of the parolee's 
personality so that we are sure to place him in a setting 
that will best satisfy his needs. In other words, 
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placement for a parolee involves intensive study. 
Can this person assume responsibility for the 
type of work expected of him? If it is to be a farm 
placement, can he learn to make use of farm implements 
without danger to himself or others? If it is to be 
work in a factory to which he would have to commute 
from his foster home, can he learn to travel alone and 
to be trusted with the transportation fee? Can he learn 
to work and live with his co-workers? These are only 
some of the factors to be considered. Other factors 
related more directly to the actual living situation to 
be considered are his abilities to get along in a family 
group, and his ability to assume limited responsibili-
ties. What about his relationship to the opposite sex? 
What about his attitude to those people younger or older 
than himself? What about his attitude to those brighter 
than himself and the accepting of supervision from 
others? All these factors must be considered before 
placement can be a reality. 
We must also consider the family with whom the 
parolee will live. Will he be accepted by all? Is there 
a chance that some member of the family will taunt or 
tease him? Have they all been prepared to accept him, 
and are they really willing to do so? Will they be 
tolerant of his adjustment problem, or will they expect 
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too much of him at first? 
We must then go on to consider the community in 
which the placement is made. Will the community be ac-
cepting of the parolee? Will he be blamed for every 
misdemeanor that occurs in the area? Will the store-
keepers co-operate when he is sent on an errand? 
It is oftentimes much better to place a boy in 
a foster home rather than in his own home. This is be-
cause in his own home he is again in the environment 
where he first had difficulty, and he is very apt to 
slip back into his old pattern of behavior. The parolee 
may also renew his old friendships, which may again lead 
him into trouble, if he is so inclined. When placed 
in a new environment, he has the opportunity to start 
his life free from his past environmental influences. 
In the old environment he is often made fun of, but not 
so in a foster home, which is so closely supervised by 
the school. 
Parole Procedure.--A very small percentage of 
the patients are ever placed on parole, or given com-
plete discharge. However, since this paper deals with 
the background of those male patients placed on parole, 
it is well to understand the philosophy and procedures 
involved in the parole. system. It must be kept in mind 
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that all individuals, regardless of their level of 
intelligence, have certain basic psychological needs. 
These needs include emotional security, a feeling of 
success and achievement, and a need for companionship 
of people within their own social and intellectual 
strata. For certain individuals, of course, these needs 
are not always best met in an institutional setting. 
When it is felt that these individuals are able to make 
an adequate adjustment outside the school, placement 
plans are then considered. 
The parole process, in regard to the individual, 
is generally in three steps: 
1/ A general list of eligibility for parole 
is made of all patients. 
gj The school will receive a call from the 
community requesting an individual who 
might be able to perform some limited 
task on a farm, in a hospital, or in al-
most any other setting. 
2/ When such a call comes from the commun-
ity, the head social worker talks over 
the.problem with the doctor in charge of 
the building where the prospective parolee 
lives. 
At this time the social worker makes known to the 
doctor the type or job available, the living conditions 
offered, such as whether he will be the only boy working 
on the farm, or if he will be one of many, and any other 
information that would prove helpful in selecting a boy 
for parole. Once an individual is picked, his case is 
taken before the entire medical staff for approval. If 
the plan is approved, the Social Service Deryartment then 
arranges for placement. The arrangement for placement 
involves preparation of the patient, as well as inter-
pretation to the family and co-workers with whom the boy 
will be associated. Once placement is made, the Social 
Service Department actively participates in the super-
vision of the patient on parole, helping both the employer 
and patient in whatever adjustment problems may occur. 
The intensity of the role of the worker depends, natur-
ally, upon the particular needs of the situation. 
The final authority for parole rests in the 
superintendent of the school. Section 88 A, Chapter 
123, of the State Laws dealing with Mental Defectives, 
states: 
"Parole of Feebleminded Persons.--The super-
intendent of a state school for the feeble-
minded may permit any inmate of the school 
to leave the institution on parole for such 
length of time and on such conditions as he 
may determine and may from time to time ex-
tend the period of such parole or change the 
conditions upon which it is granted. He 
shall cause an investigation to be made prior 
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"to the granting of such parole as to the 
home into which such inmate is to go if 
paroled and other condi tiona and. circum-
stances which may affect the inmate~ wel-
fare and behavior and shall provide such 
supervision of any paroled inmate as re-
vocation of the permit and as to the re-
turn of the inmate to whom it has been 
granted as are provided by Law for the re-
turn of insane and feebleminded persons 
to the institutions from which they have 
been temporarily released. No length of 
absence on parole under this section from 
a state school for the feebleminded shall 
be construed as a discharge therefrom." 
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CHAPTER IV 
ANALYSIS OF DATA 
The purpose of this chapter shall be to present 
in table form a summation of the findings of this study. 
The writer has done this by summarizing his findings in-
to six separate tables. They are as follows: 
1/ Age Table 
gj Grade Last Reached in Public School Before 
Admission To The Walter E. Fernald School 
2/ I. Q. Range 
~ Difference Between First I. Q. Score And 
Last I. Q. Score And Direction Of Change 
5I Number Of Times Subject Paroled 
§/ Total Number Of Pregnancies Of Mother 
Table 1 
Age Table 
Age Of Subject Number Age Of Subject Number 
At Time Of Of At Time Of o:r 
Admission Cases First Parole Cases 
6 - 10 8 15 - 19 6 
11 
- 15 13 20 - 24 14 
16 
- 20 6 25 - 29 2 
21 - 25 0 30 - 34 4 
26 - 30 0 35 - 39 2 
31 - 35 _l Total 28 
Total 28 
As one looks at this table, we see that the mean 
age of male students on parole at the time of entrance 
was 13.57 years. The mean age at time of parole was 
23.71 years. The mean number of years before the first 
parole took place was 10.9 years. With the exception 
of one, all cases were admitted before their twentieth 
birthday. The minimum age at the affected parole time, 
with only one exception, was eighteen years. The maximum 
period before parole was affected was twenty-one years. 
It would appear then, that due to the inconsistency in 
the number of years before parole took place, that there 
was little relationship, if any, between length of school-
ing and placement on parole. The most significant factor 
appears to be the readiness of the community to accept 
the individual and the readiness of the individual to ac-
cept the parole. By readiness of the community, we mean 
availability of employment. By readiness of the 1ndiv1-
dual, we mean achievement of a certain intellectual and 
social development, as well as the necessary skills re-
quired for success on the job. 
Table 2 
Grade Last Reached In Public School Before 
Admission To The Walter E. Fernald School 
Grade Last Reached Number 
In School By Subject Of Cases 
No Schooling 5 
Grade 1 7 
Grade 2 3 
Grade 3 5 
Grade 4 3 
Grade 5 2 
Grade 6 1 
Special Class _g 
Total 28 
Of the twenty-eight eases studied, the writer 
found that the third grade was the median grade laat 
reached before entering the Walter E. Fernald School. 
This does not mean that they had completed the grade, 
but merely that they entered into that grade. Of the 
twenty-eight individuals, five had not reached the first 
grade, while seven had entered the first grade, three 
the second grade, five the third grade, three the fourth 
grade, two the fifth grade, one the sixth grade, and two 
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were classified as being in snecial class. There does 
not seem to be any relationshiP between the grade last 
reached before entering the state school and success while 
at the school. Success is here defined as the attainment of 
parole. 
Table 3 
I. Q. Range 
Case Lowest Median Highest 
Number I. Q. Score I. Q. Score I. Q. Score 
1 52 60 62 
2 56 61 67 
3 47 49 51 
4 61 68 74 
5 53 57 58 
6 67 79 80 
7 57 64 70 
8 52 63 67 
9 48 54 62 
10 66 69 74 
11 60 61 62 
12 72 74 79 
13 51 59 65 
14 57 64 70 
15 46 46 46 
16 51 54 56 
17 63 68 71 
18 39 40 41 
19 58 61 79 
20 52 54 57 
21 65 68 73 
22 77 81 81 
23 59 66 71 
24 67 69 71 
25 62 66 78 
26 54 62 78 
27 72 76 84 
28 53 56 60 
A study of the I. Q. Range tells us that of the 
twenty-eight cases studied, twenty-four were of the moron 
class, three were classi.fied as imbeciles, and one as a 
borderline normal. This would indicate to us that the 
one common characteristic of those on parole seems to be 
that they fall within a high intellectual sphere of the 
mentally retarded. It is not, however, accurate to say 
that the lower classes are exempt from parole, as evi-
denced by the fact that three imbeciles achieved parole. 
One individual, classified as borderline normal, was ac-
cepted to the school in spite of his higher intellectual 
achievements. In this case, the individual, although o~ 
normal intelligence, functioned as a mentally retarded 
individual. 
With the majority of the students having had 
anywhere from five to ten I. Q. tests administered, the 
relative consistency of scores, showing a mean change of 
7.7 in the 1916 Stanford-Binet, is a strong indication 
of the consistency of scores obtained by this test on the 
lower intellectual levels. 
The I. Q. scores were divided into three cate-
gories for each individual. Each individual was given 
three scores, which were as follows: 
ll The lowest score obtained 
y The median score 
21 The highest score 
The mean I. Q. for the lowest score for the group was 
:I 
57.8. The mean score for the median I. Q. was 62.7, and 
the mean score for the highest I. Q. was 67.3. 
It would appear that opportunity for parole was 
greatest for those in the moron classification. 
Table 4 
Difference Between First I. Q. Score And 
Last I. Q,. Score And Direction Of Change 
Case Point Difference And 
Number Direction Of Change 
1 1 
2 12 
3 2 
4 0 
5 3 
6 13 
7 -3 
8 15 
9 14 
10 3 
11 -2 
12 7 
13 -6 
14 1 
15 0 
16 5 
17 0 
18 2 
19 -5 
20 
-3 
21 8 
22 2 
23 4 
24 4 
25 -6 
26 2 
27 7 
28 6 
The direction and change between the scores of 
the first and last I. Q. test given to these twenty-eight 
/ 
,, 
individuals was plus 3.2. This is approximately the stan-
dard error of the test. Thinking of this in relation to 
the average number of years, 10.9, that the boys were in-
stitutionalized before parole, we have some interesting 
material for speculation. It is thought that the subnormal 
tends to regress with age. We do know, however, that men-
tal growth takes ulace but at a slower rate than physical 
growth. We see in twenty cases that the individual either 
remained static or showed an imorovement of anywhere from 
one to fifteen ooints. In six cases regression was evident, 
and then to a maximum of only six points. It is true that 
twenty-eight cases is very little to base a theory on, but 
the writer rather susoects that there were a good many emo-
tional factors involved. In other words, perhaps the taking 
of a test when first admitted to the school, under strange 
conditions and while making the necessary adjustments, does 
not prove to be the optimum time for obtaining the best 
score. As the subject gained security in his surroundings, 
his I. Q. score seemed to increase. This also might be 
due to the fact that he repeatedly took the same test and 
was, of course, subject to formal teaching and training. 
Table 5 
Number 01' Times Subject Paroled 
Number of Paroles Number of Cases 
1 12 
2 8 
3 2 
4 5 
5 _l 
Total 28 
The median number of paroles was two. Twelve 
boys were paroled once; eight boys, twice; two, three 
times; "five, four times; and one was paroled five times. 
There are many "factors that affect the success or.failure 
of a placement, as was discussed in Chapter III. 
Table 6 
Total Number Of Pregnancies Of Mother 
Number Of Pregnancies Number Of Cases 
1 3 
2 3 
3 8 
4 5 
5 4 
6 3 
7 0 
8 1 
Unknown _l 
Total 28 
-
The term upregnancy of mother" was used, rather 
than siblings, because in some cases the children were 
either illegitimate or siblings were of other marriages. 
Three mothers had only one child; three had two; eight 
had three; five had four; four had five; three had six 
children; one had eight children; and in one case there 
was an unknown number of children because of lack of 
complete information. 
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CHAPTER V 
CONCLUSIONS 
The author feels that as a result of his re-
search the following conclusions may be reached as fac-
tors most influencing parole: 
Readiness of the community to accept 
the parolee. 
Availability of employment. 
Readiness of the parolee insofar as 
his development (intellectually, emo-
tionally and vocationally.) 
This information was obtained in interviews with 
Miss Gegenheimer, chief social worker at the school. It 
is with the above conclusions in mind that the writer 
will discuss his findings. 
Readiness of the community.--When we think of the 
readiness of the community to accept into its arms the 
parolee of the Walter E. Fernald School, we think of many 
things. We must remember that like all individuals, he 
is subject to the feeling tones of his peers and other 
members of the community. If he is to be made fun of, 
picked on, or accused of every misdemeanor, then he is not 
going to benefit from his expa-ri~nce, nor will 'the 
community or job placement benefit from his presence. Al-
though his job may require a minimum of skill, it is a 
job that must be done, and every opportunity should be 
given to him to succeed to the limit of his ability. It 
must be kept in mind that not only does this individual 
have to make the essential ad.justments that are necessary 
for all of us, but that he has a greater problem in ad-
justment with much less equipment. He not only has a 
new environment to cope with, but becomes part of this 
environment. Here, then, is the role that the social 
service staff fills--that of constantly serving both the 
community and the parolee, so that the adjustment, if at 
all possible, may be accomplished with a minimum of fric-
tion and a maximum of efficiency. 
Availability of emuloyment.--Perhaps one of the 
most important factors in the nlacement of the individual 
on the job is the availability of a job. No matter how 
ready the individual is, if there is no job to go to, 
then placement cannot be affected. By availability of 
employment, we have to consider only those jobs that can 
be performed by the narolee. Generally speaking, these 
jobs are of the unskilled type, requiring some supervi-
sion. In this category we find: 
l/ Simple farm tasks 
y Janitorial work 
21 General cleaning jobs 
y Helpers in factories 
5I Work in kitchen 
This does not by any means constitute the entire list of 
opportunities, but does give an idea of what can be done. 
Frequently it is best if a residential-type of employ-
ment, such as farming, can be obtained, so that a close 
supervision of the parolee is possible. Placement in a 
factory, where machines are used may often present a risk 
that cannot always be taken. 
Another factor to consider is that the mentally 
retarded are slow learners and cannot be placed in a po-
sition where they have to compete with, or keep up with 
co-workers of superior skills and abilities. In such 
cases, when placement is made, where the individual must 
compete, it often takes several tries before the proper 
job is found. It is easy to see why one slow person on 
an assembly-line type of production could create a good 
deal of difficulty. 
Readiness of the parolee.--Regardless of what 
opportunities are available, they can only be taken ad-
vantage of if the parolee is ready in the following three 
areas: 
A. Intellectually 
His intellectual development must be 
sufficient so that he shall be able 
to cope with every-day problems which 
are part of the living situation. 
These problems include simple use of 
money, ability to make use of public 
transportation, and being able to care 
for his physical needs with a minimum 
of supervision. 
B. Emotionally 
He must be sufficiently well adjusted 
to meet the pressures that he will en-
counter in society and react to them 
with good balance. On the job he must 
be able to accept supervision and get 
along with his co-workers. If placed 
in a family setting, he must assume 
whatever responsibilities are expected 
of him and not be a burden to the fam-
ily unit. 
c. Vocationally 
He must possess sufficient skill so that 
he can perform the task expected of him. 
This includes the knowledge of the tools 
with which he will be working. If he is 
to work on a farm, he must be familiar 
with the function of farm tools, as well 
as to know how to use them. It is es-
sential that he leave the school with 
whatever knowledge and skills that will 
be required of him in his job place-
ments. 
Dr. Walter E. Fernald 1/ after whom the school 
is named expressed the following opinion, which the 
writer believes sums up the problem of the mentally re-
tarded in a very clear and concise way: 
"The Sensible View To Take 
nFeeblemindedness is not an entity to be dealt 
with in a routine way, but is an infinitely complex prob-
lem. Feebleminded persons may be male or female; young 
or old; idiots, imbeciles, or morons; well behaved or 
vicious; industrious or idle; from good homes or from bad. 
They may live in the city or in the country, in a good 
neighborhood or a bad one; they may come from family 
stock highly hereditary as to feeblemindedness, from one 
slightly so, or from good stock. No two defective per-
sons are exactly alike. What is good for one may be bad 
for another. A defective individual can be adequately 
expressed or described only by an equation--his intelli-
gence-plus-his body-plus-his family-plus-his training-
plus-his personality traits-plus-his morals, and so 
forth. No routine procedure will meet the needs of this 
highly differentiated group." 
1/ Walter E. Fernald, M. D., "Feeblemindedness," 1924, 
p.7 
1. 
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SCHEDULE 
NAME 
BIRTH DATE 
DATE OF ADMISSION 
DATE OF FIRST PAROLE 
TEST DATA ON SUBJECT 
TOTAL NUMBER OF PAROLES 
DATE 
AGE 
MENTAL AGE 
I. Q. 
FAMILY HISTORY 
FIRST SCORE 
HIGHEST SCORE 
IS SUBJECT ILLEGITIMATE? 
NUMBER OF SIBLINGS 
LAST SCORE 
MEDIAN SCORE 
GRADE LAST REACHED IN SCHOOL BEFORE ADMISSION 
48 
D.M.D. Form A-2 
NAN& 0,. IHaTITUTION 
CASE RECORD FOLDER 
NAME ADMISSION NO. 
Date of admission. 
Form of commitment. 
Age at admission 
Years in Massachusetts. 
lf alien, port and date of entry. 
Date of Birth 
N arne of father 
Maiden name of mother 
Race. Color. 
Probable cause. 
Congenital 
Acquired 
Grade reached in school before admission. 
~!ental Age. 
intelligence quotient. 
Provisional Diagnosis. 
Final Diagnosis. 
Clinieal Diagnosis 
DischargP, date of 
How discharged. 
I.Q. and date 
If custodial, committed by 
Years in United States. 
Place of Birth 
Place of birth of father. 
Place of birth of mother. 
Religion Sex 
I. Q. and date I. Q. and dote l . Q. and <latP 
(b""clf)' "from visit," "parole" ' 'not returned" "011cape," etc.) 
Capability on discharge 
Death, date of. 
Cause of death. 
Primary 
Contributory. 
Autopsy Yes Ko 
Place of burial 
Probate Court . 
I. Q and date 
A . 
B. 
c . 
D . 
Place of last permanent residence at time of admission. 
... 'ci.rY: oi 1-owK ................................................... 8TJ:.rii················· .. ·· ·· ················· 
Citizenship: Native-born. Naturalized. Alien. Others. Unknown. 
Environment: Urban. Rural. Unknown. 
Economic Status: Dependent. Marginal. Comfortable. Unknown. 
(Record family If l)&tlent Is a minor) 
Use of Alcohol: Abstinent. Temperate. Intemperate. Unknown. 
Marital condition: Single. Married. Widowed. Divorced. Separated. 
Is patient a United States Veteran? (underline ont>) 
(c) Unknown. 
(a) Yes; (b) No; 
Unknown. 
Total time in years and months and days on institution books during all admissions to all D. M. D. institutions, in-
cluding this institution, previous to this admission, including time spent on visit, parole, escape and family care . 
......................... Years ......................... 1\Ionths .......................... Days 
Number of times admitted to all D. M. D. institutions, including this institution, pre11ious to this admission . 
......... times admitted. 
Total time in years and months and days on visit (over three days), parole, escape and family care, during all ad-
missions to all D. l\1. D. institutions, including this institution, previous to this admission . 
........................ Years .. ....................... Months 
.. .. ...................... Days 
(A minus B) Net time in years, months and days within institutions during all admissions to all D. M. D. institu-
tions, (including this institution), previous to this admission. Excludes time spent out on visit, parole and escape. 
..................... ..Years Months 
................ ...... Days 
(The following to be coded only on discharges, deatlu, or traru/ers). Net time in years, months and days spent within 
this institution during this admission. Excludes time spent out on visit, parole and escape. 
........................... Years ......................... Months 
........................... Days 
Number o£ times placed on visit (over three days), parole, escape and family care during all admissions to all 
D. M. D. institutions, including this institution, previous to this admission. . .... .............. .. times. 
Number o£ times placed on visit (over three days), parole and escape, during all admissions to this institution, pre-
vious to this admission. . ........... times. 
Capability on discharge (underline one.) Capable of !"elf-support. Capable of partial self-support. 
Tncapahle of productive work. Unclas.qifif'd. 
Age of patient at discharge or death ............. ............. ycars. 
• 
D.M.R. Form A-100 
THE COMMONWEALTH OF MASSACHUSETIS 
DEPARTMENT OF MENTAL HEALTH 
SCHOOL CLINIC RECORD 
B 
FIELD OF INQUIRY - SYNOPSIS OF FINDINGS 
Name Age Date No. 
(J'III In soa(l(' or underline items aoolJIDg) 
Height Weight Circum. 
Color White Black Others Unknown 
1. Physical Examination: Not Examined 
2. Family History: Not Taken 
3. Personal and DC'velopmental History: Not Taken 
4. History of 'chool Progress: Not Taken 
5. Examination m 'chool Work: Not Examined 
6. Practical Knowledge: Not Examined 
7. Economic ~Kfficiency: Not Recorded 
8. , 'ocial History and Heactions: Not Taken 
~- Moral Reactions: Noi Recorded 
J 0. Psychological Tests: Not Examined 
D.M.H. J'orm A-IO'l 
THE COMMONWEALTH OF MASSACHUSETTS 
DEPARTMENT OF MENTAL HEALTH 
SCHOOL CLINIC RECORD 
PHYSICAL EXAMINATION 
Name ................................................... .............. Date of Birth ............... ... .................................. . ..... No ............... . 
(Flll In ~pace or underline item applyin~r) 
Physical examination not made. Color: 'White, Black, Others, Unknown. 
Recorded Average 
Sitting .............. ..................... inches ................ .. ............ ...... .inches Not measured 
Height 
Standing ...... .... .. .................... inches ...... . .. .. ........... ............ .. . inches Not measured 
Weight ................... .................................... .lbs. .. .................... ............... .lbs. Not mea ured 
General appearance and nutrition. 
Vision: :\ormal Not Teoted 
8pcech: Normal 1\ot Tested 
Hearing: Normal 1\ot Tested 
Reflexes: Xormal :o\ot Tc,tod 
Genito-urinary organs: Normal ~ot 1-:'C&mlned 
Menses: :.'\ormal Xot Quutlonoo 
Uardio-Vascular: !\ormal SotTeEted 
espiratory: :\or mal NotTated 
Glands: :\ormal No\Telted 
Head: 
hapc Normal Not recordc<'l (a) 
(b) 
(c) 
(d) 
Length ...... ....................... in. or em. 
\Vidth .............................. .in. or em. 
ircumfcrcnce ... .. .. ...... m. or ern. 
(o) Cephalic Index ........ .. .. .. 
Normal :s'otuamlood 
I•;yc ll'ormal l\otexamlDoo 
No~c: Normal Not u:a.mliiCd 
Mouth: Normal Not examined 
Teeth: Normal Not e:ramlne.J 
Naso-Pharynx: Normal :"iot exnmlno•l 
Palate: NormAl !Sot eumln I 
Ears: Norma! 
kin: Normnl .Soc uamloed 
Hair: :O.:ormal .Sot e:o:amlned 
""keleton 
.Sormal :\ot eumlu.,l 
(a) Torso leg ratio .......... ...... .inches 
(b) pread of nrms .................. inches 
Extremities Note amlnod 
Not moMUr~d 
Not meaJUred 
Not m urod 
Not calculated 
Date of examination: ..................... .. ............. ....... 19 
I~xaminer 
························ ······· ·· ······· ······· 
D. II. H. ll'ona A-101 
THE COMMONWEALTH OF MASSACHUSETTS 
NAltlll: 
DEPARTMENT OF MENTAL HEALTH 
SCHOOL CLINIC RECORD 
FAMILY HISTORY 
No. ------
(Fill in spaces or andl'rline it(>m!l applying.) Family Hissory not taken. 
I. Brotherd and sistcrR in order of birth (including patient.) Include tboee who have died, miscarriages and stillbirths. 
l ________ ------ ________ :Mule. 
First name L1ving. 
2 ______ ----------------~lnl~ 
~·imname 
3------------ ____ ------ ~tale. 
~·i rst wuue Living. 
4---------------- ______ !\tale. 
First name Living. 
5----------- --- ______ :Male. 
First name Living. 
6 ____________ -------- !\lnle. 
Firat name Living. 
7.----- __ --------------:Male. 
First name Ltving. 
8.--- ____ ----------_--- Male. 
Fint name Livin1. 
9 ______ ------------ ---· !\fnle. 
FirsL name Livinc. 
10 ----------- -----· ---- ~1&1('. 
Fi1l!t name Living. 
11 ------- --------------- M~e. 
F1rst name Livinj[. 
12-------------- ________ Male. 
Jo'i ret name Living. 
Ft>male. 
Dead. 
Female. 
IX.ad. 
Female. 
Dead. 
Female. 
Dead. 
Female. 
Doad. 
~\'IIIUie. 
liCRd. 
Female. 
Dead. 
fiernnl~>. 
Dead. 
Female. 
l>ead. 
Fe mall'. 
Dead. 
Female. 
Deud. 
Female . 
De.O. 
Age __________ School Grade __ .•• ____ !. Q. __________ (if examined) ___ _ 
Age __________ School Grade ____ ••• __ I. Q. ----- •• ___ (If examined) _--. 
AgP- ----
___ School Grode • .., _____ _ I. Q, __________ (ll examined) ___ _ 
Age __ _ ____ School Grode ______ I. Q. ------ ____ (If examined) ___ _ 
Age _________ E·khool Grade _________ 1. Q. ----- ____ (If examined) _,,. __ 
Agf! . ________ School Gr1Hle ---- ____ 1. Q. -----. __ (If examined) ___ _ 
Age __________ &hool Grade ___ _ ____ I. Q, ____ --- (If examined) ___ _ 
Ag!! ·- choQl GrBAit' _______ I. Q. ---- _____ (If e.xamined) ___ _ 
Agf! - ---- __ &hool Grade ---- ____ 1. Q, ________ . (If examined) ___ _ 
AgP __ _ ___ Hchool Grade _ ____ I. Q. --· _______ (If examined) ___ _ 
Ag., _____ _____ School Orad(' ._ _____ !. Q, __________ (If examined) ___ _ 
Age __ _ ___ 'ehool Gradt· -----· ___ I. Q. ---- _ •• (If examined) ___ _ 
13 --------------- ------ ~1nlc. 
Fir&L nawe Living. 
Female. Age 
Dead. 
-- ____ ,chool Grade._-· ____ I. Q. ___ _ ___ (If examined) ___ _ 
14------------ _________ Mnle. l't>male. Age_ -- __ School Gradr _________ I. Q. ---- ____ (If examiued) ___ _ 
Firat name Living. Doad. 
15.------ -------- ______ Mtlle. 
Fi~t name Living. 
16----- _ --- _ -- ------ ____ Male. 
lo'int name LiviniJ. 
F<'male. 
Dead. 
Female. 
Dead. 
Age ____ ----· , bool Grade-- __ .. I. Q. ---- ______ (If eumined) ___ _ 
Age __ _ 
__ • School Grade- -- ______ J. Q. ------- (If examined) ___ _ 
17 ____ ---------- ---- ____ Mnle. Femala. Age. _________ School Grode __________ 1. Q. ------ ____ (If examinedL ••• 
First narue Livina. Dead. 
2. Age of parents at birth of child: 
Father Unknown Birthplace Unknown 
Mother Unknown Birthplace Unknown 
Maiden Name of Mother : 
3. Occupation of father None Unknown 
4. Did the parents or relatives of child ever show any mental or physical disorder such as follows: (indicate 
with all "X" and relationship.) 
Paternal 
No paternal mental or 
physical disorder 
Unknown 
Mental Disease 
Epilepsy 
Mental Deficiency 
Convulsions 
Paralysis (age of) 
Sexual promiscuity 
Syphilis 
Gonorrhea 
Tuberculosis 
Alcoholism 
Criminal 
Drug habits 
Blind 
Deaf 
Severe headache 
Extreme nervousness 
Prenatal physical condition poor 
Othf'r physical diseases 
5. Other facts concerning father, mother or other relatives. 
Date of eumination ... ~ .............. -. 
Examiner .............. -·-·-- ... ......... _ .............. ....... -·- .. .. 
Maternal 
No maternal mental or 
physical disorder 
Unknown 
D.M..B. Form A-104 
THE COMMONWEALTH OF MASSACHUSETTS 
DEPARTMENT OF MENTAL HEALTH 
SCHOOL CLINIC RECORD 
PERSONAL AND DEVELOPMENTAL HISTORY 
Name 
(Fill In spaces or underline Item! applyllllr.l 
1. Date of birth Unknown Place of birth 
2. Was be born at full period? Yes No Unknown 
3. Was birth difficult, prolonged, instrumental or unusual in any way? 
4. Is there any history of convulsions? Yes 
If so, describe, give date of onset, etc. 
No Unknown 
?i. Describe fully any illnesses occurring before the age of 5 or 6 years. 
Yes No 
6. At what age did be begin to walk? ....... . ....... yeare .................... months Unknown 
7. At what age did he begin to talk?,. __ ............... years ................ months Unknown 
8. When did first teeth appear'? ............................... years .................... months Unknown 
Unknown 
Unknown 
No. 
9. At what age did mental peculiarity maniff'st itself? ....... ......... years ........ ........ . months Unknown 
Was he backward or peculiar from birth? YP~ No Unknown 
Did symptoms of peculiarity develop suddenly? YPs No Unknown 
Following what accident or disease? X one Unknown 
10. As a baby did he take notice, sit-up, play with toys, etc. at the usual age? Yes ~0 Unknown 
11. Was he different from other babies in any other way? Yes No Unknown 
12. Could he dress h self at the usual time? Yell No Unknown 
13. Does he wet the bed or day clothing? Yes No Unknown 
14. Does he Etoil the bed or day clothing? Yes No Unknown 
15. Has he ever masturbated? Yes No Unknown 
16. Does he hide, break or destroy things? Yes No Unknown 
17. Is he able to go about alone and protect h self from the ordinary dangers on the street and elsewhere? 
Yes No Unknown 
18. What hospital has be been in? Where? When? Why? 
Date of examination ............ .. ............................ .19 
Examiner ................................................................ .. 
D.ILB. Ponn A·l06 
Name 
lHE COMMONWEALTH OF MASSACHUSETTS 
DEPARTMENT OF MENTAL HEALTH 
SCHOOL CLINIC RECORD 
HISTORY OF SCHOOL PROGRESS 
(Fill In spaces or nnderllue Items applylne) 
1. At what age did he attend school? 
2. Where did he attend school'? 
3. How long was he in the first grade? ................... ·-·····-·· ................. -........... -....... years 
How long was be in the SE-cond grade? ·······························-·-·-········-···--··············Y«'ars 
How long was he in the third grade? .................................................. ............. years 
How long was be jn the fourth grade? .................................. ·········-··········-·······-···Years 
Bow long was be in the fifth grade? ....................................................................... years 
How long was be in the sixth grade? ........... ···-·····-···-··-·---··-····-·--·-·-····Years 
How long was he in the seventh gradet ............ ·····-··-·· ·-···-·········-·········--· ... yf'ars 
How long was be in the eighth grade? ............ -·······- ···-··-·- ···-··········-······- years 
4. What does teacher say of b Bchool progress?···························-····-··-········· ...... years 
Best study Effort 
Poorest Handwork 
5. Is be a truant? No. Yes, rarely. Yf's, rt>peatc·dly. Unknown. 
What is his own reason for playing truant? Xo reason given. Unknown 
Date of examination: ... . . . ..... . ...... . ......... 19 
Examiner . .... .. ...... .. ....................... . 
No. 
Unknown 
Unknown 
Unknown 
Unknown 
Unknown 
Unknown 
Unknown 
Unknown 
Unknown 
Unknown 
Unknown 
5 
,~, 
~}J' 
THE COMMONWEALTH OF MASSACHUSETTS 
RECORD SHEET FOR SCHOOL TESTS 
· ~1 
"" ~
3 
CITY SCHOOL GRADE t 
NAME 
BoRN 
DATE OF EXAMINATION 
READING 
Below Grade I 
Firat Grade 
Recognition of lingle warda: 
CBRON. AGE 
MENTAL AGE 
I. Q. 
the is to he see come boy play mother 
Primer: Baby said, "See. 
GRADE I 
See the little dog. 
Run to me, little dog. 
I have a big red ball." 
We had a party. Some little girls came to 
our party. They played with their dolls. Some 
boys came to our party. They played ball. 
Mother said, "Come, children. Here are some 
cookies and milk for you. You may have some 
apples and candy, too." 
ARITHMETIC 
1. Count by 1 to 25 
2. Write the number that tells how old you are. 
3. Read these numbers: 8 5 3 7 4 10 
4. Which is more: 3 girls or 5 girls? 
5. What number comes after 6? 
6. How many cenu are the same as a nickel? . 
SPELLING-{ Omit if not taught in Grade I) 
it me dOK boy and come 
WRITING 
1. Copy: A T F 4 2 6 
2. Write first name 
3. Copy (Manuscript or cursive writing): 
see can all 
LANGUAGE 
Tell me a whole story about (aome familiar object). 
REMARKS 
EXAMINER 
Second Grade 
READING 
Grandfather lives on a large farm in the country. The 
children visit grandfather and grandmother each Thanksgiving. 
They ride in an automobile. They pass through woods and 
meadows. Sometimes they see a rabbit or a squirrel. 
ARITHMETIC 
1. Count by 1 to 50. Count by 2 to 20. Count by 5 to S:J, 
2. Which is more: 5 or 9; 15 or 8 ; 92 or 29? 
3. Read these numbera: 47 100 213. 
4. Give answers to these examples : 
6 9 
__±!_ +3 
5. Give answers to these e:tamples : 
9 5 
-4 -0 
7 
+8 
10 
- 8 
6. In a beanbag game, Betty made 4 and 3 and 5. 
What was her total score? 
SPELLING 
baby away milk happy playing mother. 
WRITING 
1. Write name legibly 
2. Copy (manuscript or cursive writing) 
MKEndw 
3. Copy: Tom has a little dog. 
LANGUAGE 
1. What kind of mark comes after a telling sentence?. 
2. With what kind of letter does (use child'e name) begin? Why? 
3. Tell me about a story that you have heard (or a moving picture 
that you have seen, etc.). 
~ 
Fifth Grade 
READING 
Other inventors using some of Marconi's remarkable 
discoveries have constructed the wonderful instrument called 
the radio. Many of us have had the thrilling experience of 
sitting in our own homes and hear~I_!_g the P resident of the 
United States deliver an oration in Washington. 
ARITHMETIC 
1. 78)15,991> 2. 17~ ... 
22~~ 
14!,4 
3. 37~ 4. 
-33~ 
5. ~0 +% 6. ~X~'8 
~ ofU& 
7. A box that holds 3 pain of stockini• holds what part of a doatn? 
8. Ann's mother aent her on an errand with a. dollar bill. Ann 
bouaht 3 boxes of cornflakes at 8 cents a box, and 2 lbs. of coffee 
at 23 cents a lb. How much chanie did abe have? 
9. When ribbon is 18 cents a yard, how much must be paid for 
of a yard? 
SPElliNG 
potatoes telephone nev.-spaper remember holiday manufact'lue 
WRITING 
Address an envelope to ycunelf. 
GEOGRAPHY-(Ask and score 3) 
1. What do the people of California and Mauachusetts sell to each 
other? 
2. Where in the United States do we find 
cotton fields? cattle ranches? 
coal mines? &reat wheat fields? 
national parks? la(ie lumber camps? 
3. Name three large cities in the United States and tell what bas 
made each grow w large. 
4. Name three materials used in clothini and tell where each one 
comes from. 
. LANGUAGE 
Write a brief letter inviting a friend to go on a picntc (or to the 
movies, etc.) with you. 
"(J3U!Uf8Z~ A:q pa~[~ ~fqns JO) ~UJ:fmo ~noqv ~~~~-~.np ~:J!-JM 
:i!>VO!>Nn 
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(;)J{WW. 
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Sixth Grade 
READING 
Though they looked for Robin Hood industriously, he 
was not to be found. Day after day they searched the woods 
as thoroughly as they could; but many parts were hedged 
about w1th impenetrable thickets. After a search of two 
weeks, the king' s impatience knew no bounds. A t l~st a 
forester offered a plan. 
ARITH!\IETIC 
1. ~.ro 2. .35)19;695 
x7.5 
3. John wishes to buy for his library 3 books which cost $1.75 each. 
He earns 25 cents an hour weeding. How many houra must be 
work to pay for his books? 
4. When tomato soup is selling at 3 cans for 25 cents, how much 
must be paid for 1 doz. cans oi soup? 
5. At a ichool party, the committee bought 3 gals. 2 qts. of ice 
cream at 50 cents a qt. What was the total bill for ice cream? 
6. It takes 2~ yards of cloth to make one costume for the school 
play. How many costumes can be made from 20 yds. of cloth? 
SPELLING 
hospital magazine customer president impossible explanation 
WRITING 
Address an envelope to yoW1!elf. 
GEOGR.APHY-(&k and score 3) 
1. Why has England become a great manufacturing country? 
2. What do the Mediterranean countries send to the U.S.? 
3. From what European countries may the following have come: 
toys: shoes, matches: cheese; linen: cutluy? 
4. Of what value to Italy are her colonies in Africa? 
5. What advantages haa Soviet Ru~ia for agriculture ? 
6. Name 3 places of interest which you would like to see in Europe 
(or continent being studied) and tell what you might expect to .see 
LANGUAGFr-(Ask and score 3) 
Dictate the following aentences: 
I. M ary bouKht SUKar, orange5, butter, and a loaf of bread . 
2. "Hurry, hurry!" shouted John. "We're going to Boston with 
father." 
3. "May I borrow Fred's bicycle, Mrs. Smith?" asked Jack. 
4. My favorite books are "Tom Sawyer'' and "Heidi." 
"JOOtf.>S JO ~P!S~no ~~q op O.l ;)'l!l no.{ ~BlJN. ;)W IPJ, £ 
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READING 
Seventh Grade 
As the Indians had often crossed the mountains and valleys of 
this vast wilderness, they did not hesitate to plunge into its depths, with 
the freedom of men accustomed to privatio•s and difficulties. Hour after 
hour they toiled on their laborious way, guided by a star, or following 
the direction of some water -course. At last the scout called a halt, and 
they made preparations to pass the remainder of the night where they 
were. 
AR.ITHMETIC 
1. Use a fraction in findin~ 75% of 168. 
2. Find 4% of 650. 
3. Mr. Jones ordered 12 tons of coel at $9.50 per ton. He received 
a discount of 5% for payini cash. How much did his coal coat 
him? 
4. A reduction of $3.00 on a suit marked $~5.00 is a reduction of 
what per cent? 
5. Geof'ie made out ~ money order.. One was for $3.50 with a fee 
of 8 cents, and the other Wll! for $1.50 with a fee of 6 centa. 
Geof'ie gave the clerk a $10.00 bill. How much change should 
he receive? 
6; Mr. Smith has saved $750. which he deposited in a saviniS bank. 
Find the interest for 3 yeara at 2o/o-
SP.ELLING 
athletics convenient comparison residence literature suuestion 
WRITING 
Address an envelope to a friend. Write your return address on the 
envelope, also. 
GEOGRAPHY-(ask and acore 3) 
1. What commodities or materials commonly used in the United 
States, come from South America? 
2. Where might you &o to visit 
3 of the i(eat farming regions of the world?. 
3 of the great manufacturin& centera? 
3 of the i(eat lumberin& re&ions? 
3. What uses do the Chinese make of their rivera? 
4. Plan a route which you might follow in going from Boston to 
Japan. 
LANGUAGE 
Recognize (from sentences in the Reading test): Noun, verb, adjective, 
adverb, pronoun, phrase 
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Eighth Grade 
READING 
It was obvious now that their situation was imminently perilous. 
The lnd1an guide communicated the result of his observations to his com-
panions, and an earnest consultation succeeded. When it terminated, 
the three instantly set about executing their new resolutions 
ARITHMETIC-{A.sk and score 3) 
1. I have $8,000 to invest. I can lend the money at 4~% interest, Of' 
I can buy a house which rents for $65 per month. The expen .. 
on the house including depreciation, will be about $350 a yeec. 
Which is the better investment? 
2. Mr. Brown receives besides his salary of $37.50 a week, a com-
mission of 1 ~% on his sales. What is his monthly income when 
his sales for that time amount to $4,350? 
3. A bicycle that cost $25 was sold for $35. The dealer counted 
his operating expenses as 20% of the selling price. The net 
profit was what per cent of the cost of the bicycle? 
4. A school yard which is 60 by 75 feet is to be re-sodded at an 
expense of 75 cents a sq. yd. How much will this coat? 
SPELLING 
aiciculture responsibility authority recommendation thermometer 
advertisement 
WRITING 
Address an envelope to a friend or to a business firm. Include return 
address. 
GEOGRAPHY -(Ask and score 3) 
1. Name three of the large manufacturing centers of the U. S. an4i 
give reasons for their growth, 
2. Why is the trade of the U.S. with South America likely to increue? 
3. What geographic condittons determine the occupations of the 
people of Japan? of Canada? of Argentina? 
4. Why is irrigation necessary in the western part of the U. S.? 
What effect has it had upon the development of that section? 
LANGUAGE 
(7) 
"1 
~ 
0.. 
I'll 
5J-' 
1. Make a complex sentence. Name the dependent clause; tell kind 
and use. 
2,3. Parse the underlined words in the following sentence 
Hiawatha's grandmother told him many stories. 
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D.M.B. Form A lOS 
Name 
THE COMMONWEALTH OF MASSACHUSETTS 
DEPARTMENT OF MENTAL HEALTH 
SCHOOL CLINIC RECORD 
PRACTICAL KNOWLEDGE (II) 
(Fill In spaces or underline items applying.) 
No. 
The following questions, always varied or modified to suit the particular case, only 
indicate the general line of inquiry, likely to show the mental capacity and ability. The 
answers elicted will suggest further queries. 
1. How old are you? What year w~re you born? 
2. Names, ages, grades, or occupations of your brothers and t>isters. 
~. What was your mother's maiden name? 
L In what state do you live'? 
5. Where do you live? Is it a city or town? 
6. How far from Boston (or the nearest large city?} 
'i. What is the car fare to Boston or the nearest largP town (or bus fare?) 
8. What towns are near your own town? 
9. Name some large cities in Massachusetts. 
10. Name some rivers in Massachusetts (ocean, 
Name some mountains. 
bay, or sound, if nearby.) 
Where are they'? 
Where'l 
11. 
12. 
13. 
14. 
l5. 
Hi. 
What is made in Lynn, in Lowell, in Waltham'? 
Who is the Governor of Massachusetts? 
In your city, 
Li~ut-Governor'? 
or those near? 
Who is the President of the United States? 
Who is th~ King of England? Or Ruler of country whP.re parent8 wer~ born? 
Which newspapers do you read'? Which Depa.rtnwntF< 
What news in the pa.perR recently'.' 
17. What books have you r!'ad? Tell the story of one. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
How high is this door? 
How long is this pencil'? 
How tall are you? How much do you weigh? 
What size shoe do you wear~ 
Name some flowert::, vegetables, animals, bird~, fishes. 
In the city: Where do you mail u. letter·? 
What doe" a pair of shoes cost? 
(4 of .5) 
How do you get the Fire Dept. in case of fire'? 
25. What do the lights mean that we see at the corner- red lights, gretlu, yellow, blue? 
26. In the Country: When do you plant corn, peas, potatoes'? 
27. Which side of a horse do you stand to harne~~? 
28. 
29. 
30. 
31. 
H2. 
38. 
34. 
35. 
36. 
37. 
Which side of a cow do you sit to milk? 
What did you see on your journey this morning? 
Where have you worked'? 
What job would you like when you leave school? 
Why did you leave your last job'? 
What wages did you receive? 
What do you like to do best for fun? 
Do you play baseball? Football'? 
When do you eat breakfaF.t? Lunch or rlinn4>r? 
How long would you boil an Pgg? 
3R. 
39. 
How do you cook a potato~ Cook the spaglu•tti? 
How do you prepan' a fire for cookinl{ outdoors? 
Summary : Practical knowledge (II) is good Average Poor 
Date of examination ............................................ 19 
F,xaminer ................................................................ .. 
Cost of ball? 
Supper? 
Unknown 
o.x.n. Form A-Jt9 
THE COMMONWEALTH OF MASSACHUSETTS 
DEPARTMENT OF MENTAL HEALTH 
SCHOOL CLINIC RECORD 
ECONOMIC EFFICIENCY 
Name .................................................................................................. ·-·················· No. ········-·-········-··· . ····-·---···· 
(Th is sheet rloes not apply to children under 14 years of age, as a rule, except to indicate 
helpfulness at home, but is most important in determining the mental condition of the adolescent.) 
1. Has he ever earned wages? 
2. Kind of work? \Vages? Quality'? Reas-:m for lea\'ing? 
3. What does employer think of h ? 
4. Bow much supervision? 
5. If he has never earned wages, what kinds of useful work is he capaule of doing in the 
home or elsewhere? 
Date of examination: . .. .. . ...... .. .... . .. .. .. . .. 19 
Examiner ................. .. ...... ............ . 
-O.K.H. Form A·liO 
THE COM~ONWEAL TH OF MASSACHUSEITS 
DEPARTMENT OF MENTAL HEALTH 
SCHOOL CLINIC RECORD 
SOCIAL HISTORY AND REACTIONS 
Name 
(Fill In III&CGI or undurllne lteml app!Jlnr.) 
1. Environmental conditions 
(a) Home 
(b) Neighborhood 
2. Whom does he choo. e for a-.:sociates? 
:3. Does he play with children of h own age? Ye No Unknown 
4. Is he tea ed by other children? Ye No Unknown 
G. 
6. 
7. 
8. 
9. 
If so, what are h reactions to be tea~ed? 
Is he accepted as an equal by boys and girls of h own age? 
Is he a leader? Yes No Unknown. Is he led by other? 
What are h amu 'emonts, interc. ts and reactions? 
Is he cruel? Yrs No Unknown 
In what manner exhibited? 
Underline or write 1n any dr.finite character, trait~, such a : 
Egoti.;tical eclusive 
QuarreL orne cial 
Pa~sionate Impul·ive 
elfish Emotionally unstable 
Vain 111-tempered 
Obedient Resentful of authority 
uggcstible Over-affectionate 
Stubborn 
........ .................. .................... 
........................................... 
······························· ····· ······· 
·············· ················ ...... ... . 
································ .......... . 
10. Remarks: 
Date of examination ... ... ..................................... .19 
Examiner ................................................................ .. 
Yes No 
Yes No 
No. 
Unknown 
Unknown 
Unknown 
Unknown 
BECTIO~ IS. CHAP. 121. G.ESERAL LAW • The Department thal! •tabllah and maintain a realltrr ofthef•eble-mlnded -butlhenameolan) per
10
n 10 
reptcrcd hall not be made public IIC1/pt tD puhllc o!Bdab or other per.oo• haTIDa authorltr oYer the Pl'fiOD 10 real~tercd, and lbe re .. uaa OODitltuUq tl>• 
re11btrr aball noe be open tD public lmooc:Uon. 
D.M..H. Ponn A-111 
Name 
THE COMMONWEALTH OF MASSACHUSETIS 
DEPARTMENT OF MENTAL HEALTH 
SCHOOL CLINIC RECORD 
SOCIAL CONDUCT 
(Fill in spaces or underline items applylna.) 
No. 
1. Does he lie? Yes No Unknown Steal Yes No Unknown 
Protectively? 
Maliciously? 
Imaginatively? 
Purposelessly? 
2. Any evidence of abnormal interest or practice in sexual matters? Yes No Unknown 
3. Has she borne illegitimate children? Yes No Unknown 
4. Has he a court record ? Yes No Unknown 
Where? 
Why? 
5. Nothing unfavorable in Moral Reactions? 
6. Remarks 
Date of examination ........................................... .19 
Examiner ................................................................. . 
D.W.H. form A-111 
fHI:. COMMONWEALTH OF MASSACHUSElT~ 
DEPARTMENT OF MENTAL HEALTH 
SCHOOL CLINIC RECORD 
·····-·----·-·-··-·-···-·--···· School Clinic o .. _ . ..... . 
(JI'ill In ~opace or und~:rlloe it('m app\yior) 
!1 Name Male or Female 
School Grade Grnde unknown 
Parent's name 
Parent' fl. andre. R 
Reasons for examination 
Date of birth Unknown 
Place of birth Unknown 
AgP Unkuown 
Mental Age lJnknnwu 
I. Q. Unknown 
DiugnosiR Unknown 
Advice Given 
(a) Educational Not Given Unknown 
(h) ~ial ' ot Hv n nknown 
(t'} PhyRical Nof iive11 nknown 
Date of examination: .................. . ......... 1 U 
Examiner ...................................... . 
u. M. H. Form 11-101 
THE COMMONWEALTH OF MASSACHUSETTS 
DEPARTMENT OF MENTAL HEALTH 
SCHOOL CLINIC RECORD 
CORRELATION OF CHRONOLOGICAL, MENTAL AND SCHOOL AGE 
i 
NAME DATE NO . 
SCHOOL 
CHRONO· GRADE SCHOOL GRADE WORK FINISHED 
LOGICAL I. Q. MENTAL FOR PRESENT 
AGE 
AGE CHRONOLOGICAL READING ARITHIII:TIC SPELLING GEOGRAPHY AGE WRITING 
.. 
16 16 H. S. II 
. 
15 15 H. S. L 
14 14 j. l-1. s. 
r-----
13 13 VIII 
12 12 VII 
11 11 VI 
10 10 v 
9 9 IV 
8 8 III 
7 7 II 
-
6 6 I 
Kinder-
5 5 garten 
-
4 4 
3 3 
2 2 
i -· 
1 1 
--
-
- -
--
- 1--
-
--,., 
- --
-
-
LANGUAGE 
Legal Status of this Adm~sion . (Record sections. Give dates if held under different forms during this admission. ) 
Has the patient had a previous court commitment to a mental hospital or to Monson as Insane? (Not induding 
commitment for observation, but including regular commitment from observation, Sec. 77, or regular commitment 
from sections 100, 103 and 104. 
Yes No Unknown 
Has the patient had a previous court commitment to a tate School? 
Yes ~0 Unknown 
Has the patient had a previous court commitment as Sane Dangerous to ~Lonson? 
Yes No Unknown 
H88 the patient had a previous obserwztion commitment to a. mental Hospital or to a State School? 
Yes No Unknown 
Has the patient had a previous temporary care admission, (including all form~ of temporary admissions) ? 
Yes No Unknown 
Has the patient bad a previous voluntary insane admission? 
Yes No Unknown 
Has the patient had a previous 'llolunlary sane admission to a mental ho,;pital, or a voluntary admission ton. tate. chool? 
• Yes No Unknown 
----- ~---- - -- - -- ~ 
. ' 
Dates of leaving and return from visit (over three days), parole and escape. Check form used. 
Form !~lapsed time out 
Date of leaving Date of return Visit Esc. Parole Yrs. Mos. Days 
, 
